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Forward

Chair of Dorset SACRE (Standing Advisory Council on Religious
Education)

Dorset teachers of Religious Education believe that Religious Education and Religious
Studies are as important — if not more important - then ever before. With the plurality

of beliefs trying to cohabitate the same society there is a growing clamour for certainty.
With this clamour some people are claiming that with such certainty there cannot be any
questioning or even room for other beliefs. Cultural diversity and multiculturalism are being
questioned.

Religious Education helps give pupils the tools to examine all claims of belief. It provokes
challenging questions about the ultimate meaning and purpose of life, it challenges pupils
to learn from the experience of people from religions and from non religious believers and
it helps them to rediscover and be confident in their own sense of identity.

Dorset children have the right to question their own beliefs, learn about them, see where
they gained them and then internalise their finding so that they can face the uncertainties
of their future adult life, knowing where their beliefs came from. No one can escape belief:
the opposite of belief is not unbelief but another belief. Therefore Religious Education
and Religious Studies are at the heart of a young person developing into being.

| can only hope that this new Dorset Agreed Syllabus will be used by professionals to help
the children grow.

Dave Symmons
2011
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Forward

Director of Children’s Services

| am delighted to have the opportunity to welcome you to the new agreed syllabus for
Religious Education.

We remain committed to Religious Education being a crucial part of the curriculum
entitlement for all pupils in Dorset Schools. The subject has a vital part to play as a leading
subject in the curriculum for provision of opportunities of pupils Spiritual, Moral, Social and
Cultural development.

This syllabus provides a systematic and coherent process through which all learners can
develop their understanding of the religious traditions of our increasingly diverse society.

It will help teachers in working with the young people of Dorset the skills and attitudes that
will help them develop respect, discernment and the ability to challenge and critique the
religious and moral ideas they are presented with and enable them to explore their own
views on religious and spiritual matters.

| would like to thank the officers, teachers, pupils and SACRE members that have been
involved in the production of this syllabus. | warmly commend the new syllabus to our

schools and believe that it will have a major contribution to make in raising further the
standards of teaching and learning in RE in this county

John Nash

Bishop of Sherborne

| am delighted that the Diocese of Salisbury has once again been able to support the Local
Authority in the development of its new agreed syllabus for Religious Education. | would
like to congratulate the members of Dorset SACRE and all those involved in producing this
syllabus.

Religious Education remains a vital entitlement in any child’s education. It develops the
skills needed to enable young people to engage with the spiritual and moral issues that
they will be faced with all their lives. It enables them to develop their own spirituality and
will contribute to their own personal growth and formation. They will learn to appreciate
what it means to have a religious faith and to respect, understand and dialogue with those
of other faiths and of none.

The teaching of Religious Education in schools is a rewarding but demanding task and

this syllabus will support busy teachers to develop a coherent and thorough approach to
teaching RE to those in their care.

Religious Education in Dorset Schools is a dynamic process so developments such as this
are never finished, and | know that the work of curriculum innovation and development will

continue apace. We look forward to being partners in this continuing process

Dr Graham Kings
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Asking Big Questions:
The Principal Aim of Religious
Education in Dorset

Vision

The principal aim of RE in Dorset is to engage pupils in enquiring into big questions
arising from the study of religion, belief, philosophy and ethics. In so doing
Religious Education will support pupils’ own personal moral, philosophical, ethical
and spiritual development and promote respect for others.

To achieve this Religious Education in Dorset aims to:

* Provoke challenging questions about the ultimate meaning and purpose of life, beliefs
about God, the self and the nature of reality, issues of right and wrong and what it
means to be human.

* Develop pupils’ knowledge and understanding of Christianity, other principal religions,
other religious traditions and secular world-views'. It develops pupils’ awareness
and understanding of beliefs, teachings, practices, and forms of expression, helps
pupils understand how belief can contribute to some people’s identity and sense of
belonging, can raise questions of meaning, purpose and truth and challenges pupils to
reflect and respond to issues of values and of commitment

* Encourage pupils to develop their sense of identity and belonging, to enable them to
flourish individually within their communities, to act with personal responsibility and as
citizens in a pluralistic society and global community.

* Promote opportunities to share, explore and value religious belief and non-religious
belief and in this way seeks to make a major contribution to our pupils’ spiritual and
philosophical development.

e Encourage pupils to develop the ability to be still, to think deeply, to reflect and to
appreciate times of stillness and of silence.

e Challenge pupils to reflect on, consider, analyse, interpret and evaluate issues of truth,
values, faith and ethics as informed by religious and secular worldviews and then to be
able to communicate their responses.

* Have an important role in preparing pupils for adult life, employment and lifelong
learning as it enables them to develop respect, empathy and sensitivity to others,
in particular those whose faiths and beliefs are different from their own. It promotes
discernment and enables pupils to challenge prejudice, negative discrimination and
racism.

e Have an important role in developing philosophical thinking and in developing in pupils
the capacity for critical thinking.

Such as Humanism or Atheism
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The Structure of the Dorset Agreed
Syllabus for Religious Education

A I el A Y 1 r

e mee 1 THis syllabus sets out what pupils should study in Religious
v Education from the ages of 3 to19. It is organised in three
main sections.

This syllabus is built on the assumption that schools will ensure
that students will receive their proper entitlement to Religious
Education and will therefore ensure that at each key stage 5%
of a student’s overall curriculum experience will be focused on
Religious Education.

e The foundation stage (Ages 3-5)

The curriculum guidance for the foundation stage sets out expectations of what pupils will
learn in the early learning goals. Examples of how children might demonstrate attainment
through work related to Religious Education are given in chart form in the accompanying
exemplars of planning.

e Key stages 1-3 (Ages 5-14)

The curriculum guidance for key stages 1-3 sets out expectations of what pupils will study.
Examples of how this might be organised are given in the accompanying exemplars of
planning.

* 14-19 entitlement

For 14-19, schools are reminded that it is an entitlement for all students to study Religious
Education and to have their learning accredited. Schools must provide Religious Education
to every pupil, except those withdrawn by their parents. (From the age of 16 upwards
students may withdraw themselves from Religious Education)

The Dorset Agreed Syllabus doesn't specify a particular programme of study for this age
range but does require Religious Education to be taught at this age through an accredited
qualification course, so that schools provide for all students 14-19 at least one opportunity
to undertake a course in Religious Education or Religious Studies leading to a qualification
approved under Section 96 of the learning and Skills Act 2000.
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The Law and Religious Education

| Governing bodies and head teachers must:

L e ° Ensure that RE is provided as part of the school’s basic

\ € curriculum, following the locally agreed syllabus, unless
they are schools with a religious character which are free to
determine their own syllabus

® Provide an annual report to parents or carers giving brief
particulars of progress and achievements in all subjects
including RE.

Religious Education must be taught in accordance with the Dorset Agreed Syllabus in all:
e Community schools and

e Foundation and Voluntary Controlled schools (SSFA 1998 paras 2(1) and 2(2)
Schedule 19)

For Voluntary Aided schools with a religious character, the RE offered is to be determined
by the governors in accordance with the trust deed. (SSFA 1998 Schedule 19.4)

This syllabus has been written in conjunction with the Diocese of Salisbury, and is
recommended to all Diocesan VA schools.

All academies are required, through their funding agreements, to teach RE.
e For academies without a religious character, this will be the locally agreed syllabus

* For denominational academies with a religious character (Church of England or Roman
Catholic — but also Muslim and most Jewish academies), this will be in line with the
denominational syllabus.

* For non-denominational (such as Christian) faith academies this can be either of the
above, depending on the wishes of the sponsor and what is agreed by Ministers.

DCSF Guidance on religious education in English Schools, 2010

Religious Education should be provided for all registered pupils except for those
withdrawn at the request of their parents. (s 71 SSFA 1998). This will include school
children in Reception classes as well as Post 16 students (but not those at Sixth Form
colleges). Special schools should comply as far as is practicable.

The Education Act (2002 Section 80 (1)(a) ; (2) (a) (b)

Curriculum status and time allocation for Religious Education

e Every maintained school in England must provide a basic curriculum (RE, sex education
and the National Curriculum).

e This includes provision for RE for all registered pupils at the school (including those in
the sixth form), except for those withdrawn by their parents (or withdrawing themselves
if they are aged 18 or over) in accordance with Schedule 19 to the School Standards
and Framework Act 1998.

e The legal requirements for the provision of RE in maintained schools do not specify any
particular time allocation or how the curriculum should be organised. However given
the requirement that RE is a core curriculum subject the Agreed Syllabus expects that
the equivalent of a minimum of 5% of curriculum time be allocated to RE

This Agreed Syllabus has been written on these assumptions.

For more information on the Right of withdrawal see appendix
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The Breadth of Study

Religions and Beliefs studied

An agreed syllabus should ‘reflect the fact that the religious
traditions in Great Britain are in the main Christian, while
taking account of the teaching and practices of other principal
religions represented in Great Britain.” (s375 (3) Education

Act 1996) In order to provide a broad and balanced Religious
Education curriculum and to ensure statutory requirements
are met:

e Christianity must be studied in depth at each key stage.

* The other principal religions, other religious traditions as represented in the United
Kingdom and secular worldviews should be studied in the course of key stages 1-3.

e As well as Christianity across the Primary Phase schools must focus on Hinduism, Islam
and Judaism, but can also include material from the study of Buddhism, Sikhism and
Secular Worldviews such as Humanism as appropriate to their curriculum or context.

e As well as Christianity across KS3 schools must focus on Buddhism, Sikhism and Secular
Worldviews such as Humanism but can also include material from Hinduism, Islam and
Judaism as appropriate to their curriculum or context.

® Schools are also encouraged to include material from other religious traditions
represented in Dorset. This could include the Baha'i faith and Pagan traditions as
appropriate to the school’s curriculum and context.

® The Traveller Community is a significant part of Dorset’s community and a study of the
beliefs and worldviews of this community would be appropriate in Religious Education.

Across 14-19 Schools are encouraged to focus on Christianity and at least one other
religious tradition, religion or secular worldview.

It will be vital that teachers at the secondary phase maintain contacts with their feeder
schools to ensure that there is appropriate progression in learning and to avoid
unnecessary duplication.

It is important to ensure that during their school life pupils encounter all of the principal
religions and a secular worldview e.g. Humanism.

It may be necessary for Special Schools to adapt this pattern to suit the needs of their
students. The principle for this adaptation must remain the professional judgement of

the school’s RE co-ordinator. It is expected that these judgements will be based on the
principle of providing a broad and balanced RE curriculum and one that introduces their
students to an encounter with as many of the principal religions represented in the United
Kingdom as possible. It is recommended that the pattern of beliefs studied be stated

in the school’s RE policy and that this be reviewed by the governors of the school on a
regular basis.
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Statutory Attainment Targets

The Six Areas of Enquiry

Introduction
The six areas of enquiry have been renamed to reflect national
guidance in RE. It is essential that both attainment targets

feature in planning and delivering lively, imaginative and
balanced RE.

Attainment Target (AT1) is concerned with human experience as well as the study of key
beliefs, teachings, sources, practices and forms of expression.

Attainment Target (AT2) is much more than just the personal response of pupils to their
learning as it requires an increasing depth of knowledge and understanding as pupils
develop their learning.

Good RE effectively balances learning about and learning from Religion and Beliefs.

Attainment Target 1: Learning about Religion and Belief

A. Beliefs, Teachings and Sources

i) Interpreting teachings, sources, authorities and ways of life in order to understand
religions and beliefs.

i) Understanding and responding critically to beliefs and attitudes.

Religious and non-religious ideas of ultimate questions.
Aspects for investigation could focus on God, gods, gurus, teachers, philosophers,

scriptures, key texts, philosophical works, enlightenment, truth, prophecy, the nature of
evidence, soul, consciousness and life after death.

Key question for RE: how do religions and philosophies understand and develop beliefs
and teachings within their traditions?

Related disciplines: metaphysics, epistemology and textual analysis.

B. Practices and Ways of Life
i) Exploring the impact of religions and beliefs on how people live their lives.
i) Understanding and responding critically to beliefs and attitudes.

Religious and non-religious practices and ways of life.
Aspects for investigation could focus on worship, prayer, meditation, celebration and
pilgrimage, as well as the religious artefacts, holy times and festivals associated with them.

Key question for RE: how do people practise their faith/philosophy?

Related discipline: phenomenology.
C. Forms of Expressing Meaning

i) Appreciating that individuals and cultures express their beliefs and values through many
different forms.
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The many different ways in which prophets, artists, poets, writers, architects, theologians,
philosophers, composers, performers and story-tellers have attempted to express their
beliefs and values.

Aspects for investigation could focus on worship, music, pictures, symbols, metaphors,
poetry, parables, stories, myths, jokes, sculpture, carving, dance, drama, buildings, creeds,
prayers, meditations, rituals, calligraphy, and philosophical writings.

Aspects for investigation could focus on attitudes, behaviour and lifestyles of religious and
non- religious people.

Key question for RE: how do people communicate their beliefs and values to others?

Related discipline: language.

Attainment Target 2: Learning from Religion and Belief

D. Identity, Diversity and Belonging

i) Understanding how individuals develop a sense of identity and belonging through faith
or belief.

ii) Exploring the variety, difference and relationships that exist within and between
religions, values and beliefs.

Religious and non-religious ideas about human individuality and society.
Aspects for investigation could focus on: relationships, experiences, local / national / global

/ virtual communities, individuality, personality, feelings, preferences, faith, philosophy,
causes of conflict, dialogue between faiths and philosophies.

Key question for RE: what do people say about human nature?

Related disciplines: anthropology, psychology, sociology.

E. Meaning, Purpose and Truth
i) Exploring some of the ultimate and philosophical questions that confront humanity, and
responding imaginatively to them.

The challenges of life’s journey.

Aspects for investigation could focus on:

e Religious and non-religious views about suffering, life's wonders, its triumphs and
tribulations.

® The place and role of human beings within the natural world, their rights,
responsibilities and freedoms.

® The search for meaning, purpose and truth in philosophy, religion and science.

Key question for RE: how do people tackle the big questions of life?

Related discipline: ontology.
F. Values and Commitments

i) Understanding how moral values and a sense of obligation can come from beliefs and
experience.
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ii) Evaluating their own and others’ values in order to make informed, rational and
imaginative choices.

Moral issues in today’s world.
Aspects for investigation could focus on: religious and non-religious influences on values,

commitments, laws, attitudes, behaviour, and moral guidelines, and study of the sources of
moral guidance which might influence decision making.

Key question for RE: How do | decide the best possible way of life for me?

Related discipline: ethics.

© 2011 Somerset and North Somerset Councils. Used with permission.

The Dorset Agreed Syllabus is not seeking to impose a methodology on schools but to
be a resource that will inform and infuse the school’s chosen approach to learning. We do
recognise that teachers need a structure if they are to plan effectively

In particular they need clarity about

e The core purpose of RE

¢ How to define attainment and progress

® The place of concepts and questions in RE

* How to secure continuity and progression

e How to structure a clear process of learning into RE topics

® The place of genuine openness and critical enquiry into religious and non-religious

belief

This syllabus is structured to help provide that clarity.
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Planning process (based on ‘RE
Today’): Supported by exemplars

Theme This theme . ..

Key Questions for RE

Raises these important questions . . .

Six areas of enquiry
(conceptual strands)
(At least two from a
to f)

So we've selected this concept and content in order to
address the question . . .

Content may be taken from more than one religious tradition

Skills and Attitudes
From the syllabus list
and more generic
i.e. ICT

Links to SEAL

Skills and attitudes can be taken from the key RE skills and
attitudes on page and from approaches such as: PLTS
(Personal Learning and Thinking skills) , SEAL ( Social
Emotional Aspects of Learning) , RRS (Rights Respecting
Schools ), Critical Thinking as appropriate to your school'’s
curriculum context

Levelled learning
outcomes taken from
the 'l can’ statements

Specifically we want them to be able to . . .

Pupils will have the opportunity to demonstrate these skills
when...

Teaching and learning
activities

A good balance in
planning between AT1
and AT2 will ensure an
interaction of religious
and secular views

This series of lessons is
designed to last for x
hours approx

And we have devised these engaging teaching and learning
activities to enable pupils to explore questions of religions

Expressing our
own beliefs and
values

Engaging with
questions of
religion and belief

and beliefs . .

Evaluating
questions of
religion and belief

Investigating
questions of
religion and belief

4=

Eg. P4C, TASC Wheel, Mantle of the Expert, Etc Etc
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Planning Themes in RE

If RE is being delivered as a discrete subject (perhaps one
lesson a week or maybe as a focus day or week), themes in RE
must be drawn from the syllabus

If RE is being integrated into a cross-curricular learning
approach, the RE content of a cross-curriculum theme needs
to be identified. RE may form a substantive part of such
learning or perhaps a smaller aspect of that theme. If the
school cross-curricular theme for a term doesn’t lend itself
to an educationally valid RE link, then the planning theme could be drawn from subject
specific content and RE delivered as a stand alone subject for that term. Alternatively it
could be taught through a focused RE theme day or days.

At KS3 RE will normally be delivered as a discrete subject, but where RE forms part of
an integrated curriculum, i.e. ‘Skills led’ or perhaps ‘Humanities’, then the same basic
approach to planning RE should be taken.

The following case study should not be considered as an exemplar (see support material
for these) but as an illustration of a common situation and the way in which the syllabus
may be used in planning.

Case Study: St Anywhere in Dorset Primary School

Following its Ofsted inspection last year St Anywhere’s Primary School has successfully
developed subject links to enhance the interest and relevance of the curriculum through
the provision of topics and themes. Each half term each class has a focused theme.

The theme for the half term for year 5 was ‘Our Earth and beyond'. The class teacher
immediately realised that there were some obvious links to creation stories from various
faith traditions as well as scientific views on how the earth began. In such a topic RE, it was
felt, could be one of the main subjects focused on. First the class teacher had to consider
what key questions this would raise for pupils and locate this within the six areas of enquiry.

This theme . . . ' Our Earth and beyond’ Year 5

Key Questions for RE Raises these important questions...

What do eg. Christians/Muslims/Humanists believe about the
origins of our world?

How do people care for the environment and celebrate the
world? (eg Harvest Festival)

Six areas of enquiry So we've selected this concept and content in order to
(conceptual strands) address the question. .

(a to f at least two )
From strand A (Beliefs teachings and sources) Christian beliefs
about God as Creator: the Genesis creation story. Contrasted
with stories from other faith and non-faith/ secular traditions

From strand F (Values and commitments) Christian ideas of
stewardship. How should we care for the environment?
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The theme for year 4 was more specific: ‘The Tree’ by Gustav Klimt. In this case the main
focus was to be on Art, Design Technology (Designing Bird Feeders) Maths (creating
‘Symmetrees’), but the RE coordinator working with the class teacher was able to identify
RE content that might form a smaller part of this theme, by looking at the symbolism of

the tree in religious thinking. As this was the term before Easter it was felt that it would be
suitable to supplement this work with some focused work on Easter in the last week of term.

Key Questions for RE

This theme... 'The Tree’ By Gustav Klimt (Year 4)

Raises these important questions . . .
Why is the tree an important symbol in Christianity?

How have Christian artists used the tree as a symbol?

Six areas of enquiry
(conceptual strands)
(At least two from a
to f)

So we've selected this concept and content in order to
address the question...

From Strand C (Forms of Expression) Christian symbolism in
the Haitian Hunger Cloth

From Stand E (Meaning purpose and truth) Are Jesus’
teachings about justice relevant today?

In year 3 the theme was ‘Inventions’. After some discussion it was felt that an educationally
valid link to RE couldn’t be made so it was decided that for this half term RE would be
delivered as a discrete subject culminating in inviting a Jewish visitor to come in and talk
about how her family celebrates Shabbat.

This theme... Judaism and the Home (Year 3)

Key Questions for RE

Raises these important questions . . .
Why is the home so important to the Jewish Community?
What does Shabbat tell us about the Jewish Faith?

What makes our homes special?

Six areas of enquiry
(conceptual strands)
(At least two from a
to f)

So we've selected this concept and content in order to
address these questions.

From Strand B (Practices and Ways of life): The keeping of
Shabbat

From Strand C (Forms of Expression): The symbols of Shabbat
and the Shabbat meal, what do they mean?

From Stand D (ldentity and Belonging) The importance of
home and family to the Jewish community

From Strand F (Values and commitment); The importance of
homes and families to us.
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Skills in Religious Education

Pupils should be helped to develop skills for learning through
Religious Education. Progress in RE is dependent on the
development of a range of skills which enable pupils to
understand the concepts. Careful attention should be given
to the planning and development of tasks which require
pupils to use such skills increasingly over the key stages.

This development of higher order thinking should be clearly
planned for in RE lessons across the age range.

Skills of Engagement
Interpretation - in RE this includes:
e the ability to draw meaning from stories, artefacts, works of art, poetry and symbolism;

e the ability to suggest meanings of religious texts.

Empathy - in RE this includes:

* the ability to ponder on the thoughts, feelings, experiences, attitudes, beliefs and
values of others;

e developing the power of imagination to identify feelings such as love, wonder,
forgiveness and sorrow;

e the ability to see the world through the eyes of others, and see issues from their point
of view.

Skills of Investigation

Investigation - in RE this includes:

e asking relevant questions;

e knowing how to use different types of sources as a way of gathering information;

e knowing what may constitute evidence for understanding religions.

Application - in RE this includes:

making the association between religions and individual, community, national and
international life;

identifying key religious values and their interplay with secular ones

Skills of Evaluation

Discernment - in RE this includes:

e explaining the significance of aspects of religious belief and practice;
e developing insight into people, motives, actions and consequences;

e seeing clearly how individuals might learn from the religions they study for themselves.

Analysis - in RE this includes:
e drawing out essential ideas and being able to sort out their component parts;
e distinguishing between opinion, belief and fact;

e distinguishing between the features of different religions.
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Evaluation - in RE this includes:

e the ability to debate issues of religious significance with reference to evidence and
argument;

e weighing the respective claims of self-interest, consideration for others, religious
teaching and individual conscience

Skills of Expression
Reflection - in RE this includes:

e the ability to reflect on feelings, relationships, experience, ultimate questions, beliefs
and practices;

e the ability to use stillness, mental and physical, to think with clarity and care about
significant events, emotions and atmospheres.

Expression - in RE this includes:
e the ability to explain concepts, rituals and practices;

e the ability to identify and articulate matters of deep conviction and concern by a variety
of means - not only through words;

e the ability to respond to religious issues through a variety of media.

Synthesis - in RE this includes:
e linking significant features of religion together in a coherent pattern;

e connecting different aspects of life into a meaningful whole.

Attitudes in Religious Education Attitudes such as respect for others and respect for the
truth, care for all people and determination to achieve should be promoted through all
areas of school life. There are some attitudes that are fundamental to Religious Education.
These attitudes enable learners to enter fully into the study of religions, and are in turn
fostered and deepened by the study of RE.

Attitudes of Engagement

Curiosity, appreciation and wonder in Religious Education includes pupils:
¢ developing their imagination and curiosity;

® recognising that knowledge is bounded by mystery;

* appreciating the sense of wonder at the world in which they live;

e developing their capacity to respond to questions of meaning and purpose;

Respect for all in Religious Education includes pupils:

e developing skills of listening and a willingness to learn from others, even when others’
views are different from their own ;

* being ready to value difference and diversity for the common good ;

* appreciating that some beliefs are not inclusive and considering the issues that this
raises for individuals and society ;

* being prepared to recognise and acknowledge their own bias;

* being sensitive to the feelings and ideas of others;
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Attitudes of Investigation

Critical awareness in Religious Education includes pupils:

having a willingness to examine ideas, questions and disputes about religious and
spiritual questions;

distinguishing between opinions, viewpoints and beliefs;
being prepared to re-consider existing views;

developing the ability to argue respectfully, reasonably and evidentially about religious
and spiritual questions;

being prepared to acknowledge bias and prejudice in oneself.

Attitudes of Evaluation

Open-mindedness and questioning in Religious Education includes pupils:

being willing to learn and gain new understanding

engaging in argument or disagreeing reasonably and respectfully (without belittling or
abusing others) about religious, moral and spiritual questions

being willing to go beyond surface impressions

distinguishing between opinions, viewpoints and beliefs in connection with issues of
conviction and faith.

Attitudes of Expression

Self-awareness in Religious Education includes pupils:

feeling confident about their own beliefs and identity and sharing them without fear of
embarrassment or ridicule

developing a realistic and positive sense of their own religious, moral and spiritual ideas
recognising their own uniqueness as human beings and affirming their self-worth

becoming increasingly sensitive to the impact of their ideas and behaviour on other
people.
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Case Studies

The teachers at St Anywhere now need to add in skills and attitudes to their planning.
How does this affect our Case Study School?

Theme This theme...Our Earth and Beyond (Year 5)

Raises these important questions . . .

Key Questions
for RE

What do eg. Christians/Muslims/Humanists believe about the origins of

our world?

How do people care for the environment and celebrate the world? (eg
Harvest Festival)

affirming self
worth

Six areas So we've selected this concept and content in order to address the
of enquiry question. .
(ioncsp)tual From strand A (Beliefs teachings and sources) Christian beliefs about God
strands as Creator contrasted with stories from other faith and non faith
(At least two o
/secular traditions
fromatof)
From strand F (Values and commitments) Christian ideas of stewardship.
How should we care for the environment?
Skills and We want pupils to develop these skills and attitudes...
Attitudes Engagement | Investigation | Evaluation Expression | Others
Frﬁn;thel' ‘ Drawing Asking Debating Respond Using ICT
sy da us s meanings relevant issues of to religious Persuasive
and more from stories | questions religious issues writing
generic C 2
; significance through a
ie. ICT R o . . .
ecognising | Being variety of Information
that prepared to | Distinguishing | media processing
knowledge is | reconsider between
bounded by | existing opinion, belief | Recognise Reasoning
mystery views and fact in their own skills
issues of uniqueness
conviction and | as human
faith beings,
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This theme...'The Tree’ by Gustav Klimt . (Year 4)

Key Raises these important questions...
]%t;eRsélons Why is the tree an important symbol in Christianity?
How have Christian artists used the tree as a symbol?
Six areas So we've selected this concept and content in order to address the
of enquiry question...
(conceptual From Strand C (Forms of Expression) Christian symbolism in the Haitian
strands) H
unger Cloth
(At least two
fromatof) From Stand E (Meaning purpose and truth) Are Jesus teachings about
justice relevant today?
Skills and We want pupils to develop these skills and attitudes...
Attitudes Engagement | Investigation | Evaluation Expression | Others
From the' The ability |dentifying Seeing how The ability to | Creative
syllabus list - e . . S
to draw key religious |individuals identify and | thinking
and more . ) i .
o meaning values might learn articulate skills
?g?enc € from works | Being able | from religions | matters
of art and to reconsider | Willing to of deep
symbolism existing go beyond conviction
Developing |views surface Sharing
capacity to impressions beliefs and
respond to ideas
questions of
meaning
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Theme This theme...Judaism and the home (Year 3)

Key Raises these important questions . . .
]%L:T;élons Why is the home so important to the Jewish Community?
What does Shabbat tell us about the Jewish Faith?
What makes our homes special?
Six areas So we've selected this concept and content in order to address the
of enquiry question...
(siroanncjsp)tual From Strand B (Practices and Ways of life): The keeping of Shabbat
(At least two | From Strand C (Forms of Expression): The symbols of Shabbat and the
from ato f) Shabbat meal, what do they mean?
From Stand D (Identity and Belonging) The importance of home and
family to the Jewish community
From Strand F (Values and commitment); The importance of homes and
families to us.
Skills and We want pupils to develop these skills and attitudes...
Attitudes Engagement | Investigation | Evaluation Expression | Others
Frﬁnl\other ¢ The ability Knowing Drawing out | The ability | Information
Synabus is to see what may essential ideas | to explain processing
and more - .
o the world make good Willingness concepts, skills
generic i.e. th h d P | d tuals and
roug evidence for | to learn an rituals an
ICT . . )
the eyes of | understanding | gain new practices
others religions understanding | Developing
Developing | A willingness a realistic
a willingness | to examine sense of
to learn from |ideas about their own
others religious religious
and spiritual and moral
questions ideas
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Themes

Key Raises these important questions...
Questions - . . . .
for RE What do eg. Christians/Muslims/Humanists believe about the origins of
or our world?
How do people care for the environment and celebrate the world? (eg
Harvest Festival)
Six areas So we've selected this concept and content in order to address the
of enquiry question...
(c;onccclep;tual From strand A (Beliefs teachings and sources) Christian beliefs about God
stranas as Creator: the Genesis creation story. Contrasted with stories from other
(At least two . . o
faith and non-faith/ secular traditions
fromatof)
From strand F (Values and commitments) Christian ideas of stewardship.
How should we care for the environment?
Skills and We want pupils to develop these skills and attitudes...
Attitudes Engagement | Investigation | Evaluation Expression | Others
Frﬁrr;)the“ ‘ Drawing Asking Debating Respond Using ICT
Synabus is meanings relevant issues of to religious Persuasive
and more . . o . o
. from stories | questions religious issues through | writing
generic1.e. Recognising | Being significance a variety of Information
ICT D e . .
that prepared to | Distinguishing | media processing
knowledge is | reconsider between Recognise Reasoning
bounded by | existing opinion, belief | their own skills
mystery views and fact in uniqueness
issues of as human
conviction and | beings,
faith affirming self
worth
Levelled Specifically we want them to be able to...
learning Level 3 strand a: describe what a believer might learn from a religious story
outcomes
taken from Level 3 strand f: link things that are important to me and other people
| can ' with the way | think and behave
statements Level 4 strand a: make links between the beliefs (teachings, sources,
etc.) of different religious groups and show how they are connected to
believers’ lives
Level 4 strand f: ask questions about the moral decisions | and other people
make, and suggest what might happen as a result of different decisions,
including those made with reference to religious beliefs / values
Pupils will have the opportunity to demonstrate these skills when...
Teaching And we have devised these engaging teaching and learning activities to
and learning | enable pupils to explore the question and achieve the outcomes...see
activities exemplars
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This theme...'The Tree’ by Gustav Klimt (Year 4)

Key Raises these important questions...
?:re;téons Why is the tree an important symbol in Christianity?

How have Christian artists used the tree as a symbol?
Six areas So we've selected this concept and content in order to address the
of enquiry question...
(c;onccclep;tual From Strand C (Forms of Expression) Christian symbolism in the Haitian
strands Hunger Cloth
(At least two
from a to f) From Stand E (Meaning purpose and truth) Are Jesus’ teachings about

justice relevant today?
Skills and We want pupils to develop these skills and attitudes. .
Attitudes Engagement | Investigation | Evaluation Expression |Others
Frﬁn;th(? ; The ability Knowing Drawing out | The ability Information
Synabus 1is to see what may essential ideas | to explain processing
and more - .

o the world make good Willingness concepts, skills

generic i.e. : .

through evidence for | to learn and rituals and
ICT : . .

the eyes of | understanding | gain new practices

others religions understanding | Developing a

Developing | A willingness realistic sense

a willingness | to examine of their own

to learn from | ideas about religious and

others religious moral ideas

and spiritual
questions

Levelled Specifically we want them to be able to . . .
learning Level 3 strand c: use religious words to describe some of the different
outcomes . . . .

ways in which people show their beliefs
taken from
| can Level 3 Strand e: ask important questions about life and compare my
statements ideas with those of other people

Pupils will have the opportunities to demonstrate these skills when...
Teaching And we have devised these engaging teaching and learning activities
and learning | to enable pupils to explore the question and achieve the outcomes...
activities see exemplars
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This theme...Judaism and the home (Year 3)

Key Raises these important questions . . .
]%l:eRsélons Why is the home so important to the Jewish Community?
What does Shabbat tell us about the Jewish Faith?
What makes our homes special?
Six areas So we've selected this concept and content in order to address the question...
of enquiry From Strand B (Practices and Ways of life): The keeping of Shabbat
(conceptual
strands) From Strand C (Forms of Expression): The symbols of Shabbat and the
(At least two | shabbat meal, what do they mean?
from a to f) ' ' '
From Stand D (Identity and Belonging) The importance of home and
family to the Jewish community
From Strand F( Values and commitment); The importance of homes and
families to us.
Skills and We want pupils to develop these skills and attitudes. .
Attitudes Engagement | Investigation | Evaluation Expression | Others
Frﬁrr;)the;‘ ¢ The ability Knowing Drawing out | The ability Information
Sylabus 1is to see what may essential ideas | to explain processing
and more e .
o the world make good Willingness concepts, skills
generic i.e. . .
through evidence for | to learn and rituals and
ICT . . .
the eyes of | understanding | gain new practices
others religions understanding | Developing
Developing | A willingness a realistic
a willingness | to examine sense of their
to learn from | ideas about own religious
others religious and moral
and spiritual ideas
questions
Levelled Level 2 strand b: talk about some of the things that are the same for
learning different religious people
outcomes Level 2 strand c: say what some Jewish symbols mean
taken from
‘| can’ Level 2 strand d: ask about what happens to others with respect for their
statements feelings
Level 2 strand f: talk about what is important to me and to others with
respect for their feelings
Level 3 strand b: describe some of the things that are the same and
different for religious people
Level 3 strand c: use religious words to describe some of the different
ways in which people show their beliefs
Level 3 strand d: compare some of the things that influence me with
those that influence other people
Level 3 strand f: link things that are important to me and other people
with the way | think and behave
Pupils will have the opportunities to demonstrate these skills when...
Teaching And we have devised these engaging teaching and learning activities to
and learning | enable pupils to explore the question and achieve the outcomes...see
activities exemplars
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Programmes of study -
Foundation Stage: Openings

Legal requirements

e The Early Years Foundation Stage (EYFS) describes the
phase of a child’s education from the age of three to
the end of reception.

* Religious Education is statutory for all registered pupils on
the school roll. This means that it is a legal requirement
for pupils in Foundation Stage 2 but not Foundation
Stage 1.

* In Foundation Stage 2 classes RE should be taught in accordance with the Agreed
Syllabus.

* Whilst Religious Education is not a statutory requirement for children in the Foundation
Stage, it can form a valuable part of the educational experience of children throughout
the key stage.

Focus statement

Early childhood is the foundation on which children build the rest of their lives and early
activities and experiences provide the basis for later development in all areas of learning.
Religious Education aims to promote the spiritual, moral and philosophical development
of children through an exploration of the world of religion in terms of its special people,
stories, times, places and objects and by visiting places of worship. A key aspect of spiritual
development is to enable children to reflect on that which is of worth and value in their
lives and the lives of others. Children will also learn to appreciate that spirituality, for many
religious people, will spring from their belief in and relationship with God. The concept of
‘specialness’ in the context of religion is central to many of the units for this stage.

Religions and beliefs

1. The study of Christianity
2. Aspects of other principal religions and non-religious belief as appropriate.

In addition to the above statutory requirements schools should take into account the
beliefs, viewpoints and ideas of children and their families. Schools may also plan to refer
to further religions or belief systems, for example those represented in the school and local
community.

Time for RE in Foundation Stage 2

Sufficient time must be provided for RE in Foundation Stage 2 to enable the requirements
of the Agreed Syllabus to be met. The principle of “little but often” is valuable in the
building up of children’s learning in RE. For example, this may be in the form of 10-15
minutes of teacher-led activity, with children then able to engage in an activity related

to what has been explored with the teacher. Over the year there should be specific
planned activities, but teachers should also take any unplanned opportunities arising

out of children’s comments and interests. These can contribute to developing children’s
knowledge and understanding of religion, belief and philosophy.
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The contribution of Religious Education to the early learning goals

The early learning goals set out what most children should achieve by the end of the
Foundation Stage. Religious Education can make an active contribution to all of these
areas but has a particularly important contribution to make to

* personal, social and emotional development
e communication, language and literacy
* knowledge and understanding of the world

e creative development

Whilst Religious Education makes a strong contribution to the achievement of these goals
it is important that planning for RE starts from and meets the requirements of this Agreed
Syllabus.

In the Foundation Stage, children’s attainment in RE is assessed in relation to the stepping
stones and the early learning goals.

Learning experiences and opportunities in the Early Years
Children should be provided with opportunities in RE to:
e listen to and talk about appropriate stories which engage children

e directly experience religion — engage with artefacts, visit places of worship (with a focus
on feelings and symbols), listen and respond to visitors from faith communities;

® get to know and use religious words accurately e.g. God, Bible, synagogue, church,
prayer;

e use all five senses — smell (e.g. incense); taste (e.g. special foods) see and touch
(e.g. religious artefacts); hear (e.g. chants/hymns/prayers/bells);

* make and do — make festive food, role play, dress up, dance;
e have times of quiet and stillness;

e share their own beliefs, ideas and values;

e talk about their feelings and experiences;

e use their imagination and curiosity to develop their appreciation and wonder of the
world in which they live;

* begin to use ICT to explore religious beliefs as practised in the local and the wider
community.
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